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Teaching Philosophy

From the first day of classes, I position the students in my courses as knowledge workers—as emergent professionals whose primary currency is information—and I encourage them to develop approaches to the study and practice of rhetoric and writing that consider the complexity of contemporary communication in academe, professional organizations, and in their own lives.  I privilege inquiry-based pedagogies, and I have a strong and abiding interest in fostering undergraduate research.  I offer my students the opportunity to perform and disseminate research in our field, both within and beyond the academic boundaries of my courses.  For example, several of my undergraduate students have built upon ideas from my course to present original research in professional academic venues.  I employ heuristic strategies that help students-as-knowledge-workers to develop metacognitive approaches to writing and communicating in a variety of contexts.  This leads to the cultivation of learning dispositions that are fundamentally rhetorical.

I believe that Rhetoric and Writing Studies is a vibrant and far-reaching content area, and I explicitly foreground both seminal and contemporary research in the field within my courses.  In other words, my undergraduate students read, grapple with, and enact theoretical approaches to the study of rhetoric and writing.  As knowledge workers, I encourage them to negotiate such theories together, and I specifically organize both task and student-oriented exercises that position students in groups and teams.  I help students examine the complexity of rhetoric through case-analyses and developmental projects that stress the practical, real-world applications—and implications—of the theories we both study and develop together.  

In my Research and Critical Writing course, for example, I ask students to explore our campus as a discursive formation, with students studying the ordering of space and the material constructions of proximity and scale at the university.  By employing the case method in my Workplace Writing and Organizational Communication course, I help students study situatedness and subjectivity by asking them to immerse themselves in specific, team-oriented organizational structures (for example, working within a Human Resources department) while addressing communication issues in relation to other (different or competing) teams within the broader organization.  Above all, I help students see writing holistically, continually attending to fundamental issues of mechanics and design within the broader context of rhetorical theories and methods.  I believe that students should be given ample opportunity to practice and implement their developing rhetorical dispositions. 

I feel that students should not only study rhetoric and writing and its relation to epistemological development, but that they should also explicitly investigate issues of transfer and rhetoric's role in the management and movement of knowledge.  To that end, I foreground issues of technology in my courses, and we collectively explore social networking applications, course delivery platforms and professional intranets, and the extensibility and circulation of information.  For example, students in my Workplace Writing and Organizational Communication course have studied the potential of “tweet research,” using Twitter as an organizational knowledge-sharing and knowledge-management tool.  In this sense, I not only teach with technology, but I encourage students to interrogate the discursive potential of ubiquitous computing platforms and social media, an integral and evolving component of the daily communication activities of the contemporary knowledge worker.

